APR Template — Part B (4) District of Columbia
State

Overview of the Annual Performance Report (APR) Development

The newly reorganized District of Columbia State Education Agency gathered and analyzed data for the
development of the Annual Performance Report (APR) for the 2006-2007 school year through the
collaborative efforts of District of Columbia stakeholders — parents, community groups, teachers,
administrators, related service providers, school system personnel, other government agencies, the state
advisory panel, state office representatives, and the parent training advisory council. This process was
carried out during a historic transformation of District educational governance.

In July 2007, Congress authorized legislation (The Education Reform Act of 2007) that transferred
governance for DC Public Schools (DCPS) from the Board of Education to the Office of the Mayor.
Furthermore, the legislation established a formal state education agency for the District of Columbia. This
new agency assumed all state-level education responsibilities on October 1, 2007. The state education
agency duties, including data reporting requirements, now fall under the Office of the State
Superintendent of Education (OSSE). In the past, the responsibilities for state and local functions were
both held by DCPS led by a superintendent who was also the chief state school officer. The newly
established traditional LEA, DCPS, is now governed by a chancellor and the 55 charter LEAs are
governed by their respective LEA directors. All nontraditional LEAs have been given the opportunity, for
the purpose of special education only, to choose DCPS as their LEA. Twenty of the 55 LEAs are in that
category, therefore data specific to those 20 LEAs special education is merged with that of DCPS.

In the transition plan submitted to the Mayor by the Office of the State Superintendent of Education,
special education was designated as a critical priority for the OSSE (together with the management of
federal grants and the creation of a data warehouse). This designation focuses the attention and resource
of the agency on reforming special education, specifically on improving the quality of educational
services.

The historic changes described above have precipitated numerous changes in state monitoring, training
and technical assistance, and data collection. The OSSE is developing a state office through the use of
three design teams. The teams are bench-marking best practices to develop a dynamic process to
ensure that LEAs are systematically monitored for compliance with IDEA and all other federal and state
regulations, and are provided the training and technical assistance to achieve that goal.

State Special Education Data System

The District of Columbia Office of the State Superintendent of Education (OSSE) is seeking to implement
a state special education data system. This is a system that will be made available to all Local Education
Agencies, including DCPS, as well as providing functionality at the state level for date, reporting, and
performance measurement. This system will be designed to optimize the District of Columbia’s delivery
of special education services to all students.

The objectives for acquiring a new special education system are:

1. To automate and streamline the Individualized Education Plan (IEP) development, management,
and historical record keeping for local districts and school sites. This system will reduce the
burden of paperwork and allow staff to focus on delivering quality instruction and services to
students with disabilities.

2. To support best practices in special education management by providing real-time district wide
reporting, accurate and reliable state and federal reporting, in addition to supporting school-based
users and staffing decisions.

3. To facilitate compliance and improved quality through improved data accuracy, auditing, and
timeline management.

4. To provide an improved process for student special education records transfer between schools
and districts.

5. To provide a state-of-the-art special education management system capable of integrating with
the various Student Information Systems through the Student Interoperability Framework (SIF)
standards.
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The OSSE intends to implement a solution beginning in the 2008/2009 school year.

To meet reporting requirements for 2007/2008, the OSSE has developed a simple web-based data
reporting tool for individual LEAs to submit their required data for 618 and Child Count. The timeline for
implementing this interim data collection tool will be the Spring of 2008. The requirements for the interim
tool will feed into the requirements for the longer term state special education data system so that the
transition from the interim reporting tool to the permanent system will be coordinated and relatively
seamless.

In addition, the OSSE is in the process of establishing a state longitudinal data warehouse. The Statewide
Longitudinal Education Data Warehouse (SLED) will become the main repository of current and historical
education data relating to students and teachers in publicly funded schools in the District of Columbia. It
is intended to be used to answer a wide range of questions, starting from finding the best program for an
individual student, to finding what practices yield the best results for educating all students citywide. It
will also enable the educational staffs at both the LEA and SEA level to complete the large number of
reports required by both the Federal and District governments in less time.

The SLED warehouse system will be populated with information extracted from a wide variety of
information systems distributed around the across the district. It should standardize student information
currently stored in various local education agencies (LEAs) and enable users to track longitudinally
student information over multiple years and across every DC public education institution.

The OSSE seeks to enable the sharing of critical information spanning a student’s lifelong public
education experience in DC, from early childhood through grades K to 12, college and other post-
secondary education, and into adult education and initial years of employment. This information should
assist in meeting educational needs through better planning, trend analysis, performance projections,
program evaluation, and stakeholder empowerment.

The reporting tools for the data warehouse should be designed to provide user-friendly database queries
that produce standard and customized reports for various stakeholders. Among other purposes,
stakeholders should be able to use the data warehouse to identify which LEAs and schools are meeting
AYP, which schools and classrooms are closing the achievement gap, analyze the value of various
education programs, determine which schools work best for particular types of students and identify
teacher and other educational best practices that are improving student achievement.

For the year covered by this report, data were gathered from a variety of sources. The report was
reviewed by the State Advisory Panel, the DC stakeholder group. Together with the SPP, this report can
be found on the OSSE website at www.osse.dc.gov .

Definitions:

SPP - State Performance Plan

APR - Annual Performance Report

USED - United States Department of Education

OSEP - Office of Special Education Programs

OSSE - Office of the State Superintendent of Education
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Part B State Annual Performance Report (APR) for 2006 (2006 - 2007)

Overview of the Annual Performance Report Development:

Monitoring Priority: FAPE in the LRE

Indicator 1: Percent of youth with IEPs graduating from high school with a regular diploma compared to
percent of all youth in the State graduating with a regular diploma.

(20 U.S.C. 1416 (a)(3)(A))

Measurement: Measurement for youth with IEPs should be the same measurement for all youth.

# of graduates with IEPs receiving a regular diploma

# of graduates + # of students received certificates+ # of dropouts + # who maxed out in

age
FFY Measurable and Rigorous Target
¢ Increase the graduation rate to 63.5 percent for students with disabilities
2006
Revised: Increase graduation rate to 42.5 percent for students with disabilities (see
(2006 - 2007) explanation below)

Actual Target Data for 2006 (2006 - 2007):

2006-2007 % of students with IEPs graduated with a high school diploma 39% 314/795

Discussion of Improvement Activities Completed and Explanation of Progress or slippage
occurred for 2006 (2006 - 2007):

Establish a state-wide inclusion model to increase access to the general education
curriculum. (SPP)

In Dec. 2005, an Inclusion Model task force met for the first time to establish the foundation for the
development of a model inclusion program for DCPS and develop a common language.

In collaboration with Mid-South Regional Technical Assistance Center, DCPS continued its Inclusion
Initiative. Beginning in August of 2006, LEAs developed an action plan for inclusion practices.
Surveys, work sessions, observations and evaluations were developed to support the Inclusion
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Initiative. In September 2006, Mid-South Regional facilitated a class for the Inclusion Initiative schools
(principals and co-teaching teams) that was based on aspects of Co-Teaching related to an
individual's belief systems and the skills that each person brings to the classroom.

In May 2007, Mid-South Regional Technical Assistance Center facilitated sessions with DC LEAs
(charter schools and DCPS) focused on inclusion practices as components of the Inclusion initiation.

Inclusion trainings occurred with 30 DCPS sites. Training occurred from September 20 to June 2007.
Trainings are on-going and designed to provide instructional practices within DCPS to support
Inclusive schooling.

Provide professional development on implementation of RTI at the secondary level and
implementation of co-teaching models being adopted by all LEAs. (SPP)

August 2006, MidSouth Regional Technical Assistance center conducted a session with NIUSI on co-
teaching. Other sessions included schedule development, Differentiated Instruction strategies,
strategies for ELL and IEP development..

In collaboration with DCPS SEA staff, OSEP Liaison and Certification office staff presented on
SPP/APR indicators during workshop designed to inform LEAs of federal reporting requirements.
These sessions included EIS, RTI, and determinations.

Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines /

Resources for 2006 (2006 - 2007)
[If applicable)

In March 2006, the U.S. Office of Special Education Programs (OSEP) sent correspondence to DC
OSSE addressing issues identified by OSEP that required revision to information and additional
data to be submitted in the FFY 2006 APR submission. Specifically, OSEP stated that for Indicator
1 (graduation rates), the DC OSSE must include correct baseline data (in percentage format) for
2004-2005 and progress data from 2005-2006 and 2006-2007 in its FFY 2006 APR.

In the 2005/2006 APR, DCPS defined graduation rate as a cohort based computation derived from
the following formula:

Number of Graduates in Year X/(Number of Graduates in Year X + Number of Grade 12 Dropouts in Year
X + Number of Grade 11 Dropouts in Year (X-1) + Number of Grade 10 Dropouts in Year (X-2) + Number
of Grade 9 Dropouts in Year (X-3)

The APR indicates that the measurement for Students with IEPs should be the same measure as for all
students.

Baseline data for students with IEPs on graduation rate was not calculated for 03/04 and 04/05 data was
not reported in the February 07 APR.

For the 2006/2007 APR, data is still unavailable to calculate a graduation rate for students with IEPs
based on the cohort formula stated above.

For the 2006/2007 APR, data is still unavailable to calculate a graduation rate for students with IEPs
based on the cohort formula stated above. The Office of Educational Accountability and Assessment
received approval from the Board of education to change its’ definition of graduation rates. The issues
with the method (NCES) were as follows:
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Did not require schools to track when students enter high school.

Did not require the tracking of information related to special education or English language
learner services.

Required school to only code when a student graduates and to correctly code transfers,
dropouts, deaths, and other reasons for students entering or leaving the school.

Was based on the assumption that the number of students transferring in and out of a school
(district or state) is equal or close to balanced.

Included small possible errors that would underestimate the graduation rate if students are
coded as dropouts more than once across years (i.e., not within the same year).

The Office of Educational Accountability and assessment is the process of collecting the needed data
using the approved method.

In the meantime, OSSE has obtained approval from OSEP to redefine the measure for the purpose of this
indicator. Since the SEA did not collect data on cohorts by grade to measure “graduation rate” of
students with IEPs (where the denominator is total students in cohort with IEPSs), it will be defining
graduation rate as a function of Exiting special education. All stakeholders were made aware of the
needed changes in this indicator.

The measure for Indicator 1 will be defined for the purposes of this year’s report as the % of students with
IEPs who exited due to graduation with a regular diploma over the total # of students with IEPs exiting
special education. The denominator will include all exit categories with the exception of students exiting
due to death or moving out of the district.

For the first time, data on Graduation for students in special education was collected via the 618
Exit Table for ALL 7 LEAs that serve students in Grade 12, including DCPS for 05-06 and 06-07.

04-05 data is not available for graduation. The data per LEA was not collected in 04-05, therefore the
SEA will be using 05-06 data as the baseline graduation data using the following measurement:

# of graduates receiving a regular diploma

# of graduates + # of students receiving Certificate of IEP + # of dropouts
+ # that maxed out in age

Using the measurement above, the baseline data for 2005-2006 is as follows:
REVISED BASELINE DATA

2005-2006 % of students with IEPs graduated with a high school diploma 42% 304/724

2005-2006 2006-2007
LEA # of students with | # of % of # of # students | % of
IEPs graduation students students students w/IEPs students
with a regular with IEPs w/IEPs w/IEPs exiting with IEPs
diploma exiting graduating graduating graduating
(05-06) over total with a over total
exit regular exit
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diploma
(06-07)
LEA 1 251 664 38% 264 717 37%
LEA 2 27 28 96% 34 34 100%
LEA3 7 9 78% 4 7 57%
LEA 4 2 2 100% 3 4 75%
LEAS5 11 12 92% 8 24 33%
LEA 6 1 4 25% 1 1 100%
LEA7 5 5 100% 0 8 0%
304 724 42 % 314 795 39%
02005-2006
@ 2006-2007

LEA 1

LEA2 LEA3 LEA4 LEAS5 LEA6 LEA7

Measurable and rigorous targets were revised in the SPP to reflect the OSEP approved calculation
for graduation rates. Based on the calculation of the 05-06 baseline data using newly collected
graduation data per LEA and the new method of calculation, DC SEA did not meet its’ measurable
and rigorous target of 42.5%.

However, the SEA did accomplish a more effective way of collecting graduation data per LEA. The
SEA will continue to develop its’ state data collection system to more accurately and effectively
capture graduation and drop-out data on all LEAs.

FFY Measurable and Rigorous Target
2006 e Increase graduation rate to 42.5% for students with disabilities

(2006-2007)
2007 e Increase graduation rate to 43% for students with disabilities.

(2007-2008)
2008 e Increase graduation rate to 43.5% for students with disabilities

(2008-2009)
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2009 ¢ Increase graduation rate to 44% for students with disabilities
(2009-2010)
2010 e Increase graduation rate to 44.5% for students with disabilities.
(2010-2011)

Members of the DC’s State Transition Council attended the National Secondary Transition Technical
Assistance Center’'s (NSTTAC) conferences in Denver, Colorado, “Making the Connection between
Indicators 1, 2, 13 and 14” and in Charlotte, North Carolina. DC and other states received training on how
to link these four indicators and align improvement activities to effectively improve student outcomes.
Many of the revised activities to decrease drop out rates will be utilized to improve graduation rates.
OSSE’s STC is collaborating with the National Dropout Prevention Center and the National Secondary
Transition Technical Assistance Center. The State Transition Council has attended other national
conferences and has participated in regional conference calls.

Adjustments have been made to the timelines and activities in various initiatives to account for progress
made and competing priorities:

1.

The Office of the State Superintendent of Education has taken possession of the state
education’s data collections system, “ENCORE” which was formally housed within District of
Columbia Public Schools. The OSSE will ensure that the ENCORE system will adequately
capture 618 exit data.

Data will be used to verify whether students exiting from special education with a “Graduation”
status:
Were within the appropriate age range, and/or whether they had reentered the system;
Exited with a high school diploma or certificate of IEP.

The State Transition Council will review disaggregated graduation and dropout data and make
recommendations to the OSSE for focused monitoring for LEAs falling well below the state
average for graduation and dropout rates.

The OSSE will analyze data across indicators related to graduation (dropout, transition, parental
involvement, suspensions and expulsions) to establish corollary relationships for focused
monitoring.

The OSSE will design protocol for data analysis at the LEA level to evaluate students’ access to
general education curriculum in regular education environments. Protocol will include inquiry
regarding:

IEP justifications for removal from regular education environments;

IEP components establishing foundation for access to general education curriculum,
Establishing accommodations for participation in general education curriculum

The extent to which general education teachers are aware of and fulfill IEP
implementation responsibilities;

The extent to which general and regular education teachers use methods for
collaboration that maximize students’ access to general education curriculum;
Teacher competency in core academic subjects.

The OSSE will review all LEA policies and procedures for practices that assure the provision of
services, supports, aids accommodations, and interventions to assure access to and participation
in general curriculum and assessments, and promote high school graduation with a regular high
school diploma.
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6. OSSE will examine transition-related activities and align them with the National Standards and
Indicators for Secondary Education and Transition for program effectiveness. OSSE will
disseminate standards after completion to interagency partners, Special Education Personnel,
Directors of Special Education, and institutions of higher education.

7. OSSE will develop a best practices manual on effective practices/strategies based on schools
that have made progress in improving graduation rates.

8. OSSE will develop a Focused Monitoring System with the focus areas being graduation and
dropout rates with emphasis on the collaboration with transition services. The focus monitoring
system will be piloted in two LEAs. Using the results of Indicator 14, data will be interpreted to
determine patterns and trends of those who graduated with a diploma in comparison to those that
dropped out. The post-school survey for indicator 14 was expanded to identify causes of drop out,
level of services received while in school, and connections to adult agencies. This data will be
used to identify future improvement activities and strategies.

9. OSSE will sponsor a Summer Transition Institute, including special educators and interagency
team members with the focus on graduation and drop-out prevention.
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Part B State Annual Performance Report (APR) for 2006 (2006 - 2007)

Overview of the Annual Performance Report Development:

Monitoring Priority: FAPE in the LRE

Indicator 2: Percent of youth with IEPs dropping out of high school compared to the percent of all youth
in the State dropping out of high school. No comparison required.

(20 U.S.C. 1416 (a)(3)(A))

Measurement:

Measurement for youth with IEPs should be the same measurement as for all youth. Explain
calculation.

The total number of students with IEPs dropping out grades 7-12 divided by the total membership in
grades 7-12. State must report using state data.

Measurement : # SpEd dropouts from Grades 7 - 12

Total enrollment in Grades 7 - 12
A dropout is defined as any student who was in attendance on the date of the official count of one
school year and not in attendance on the official date the following school year. They may have left
school for anyone of the following reasons.

No Show

Whereabouts unknown

Work

Voluntary (e.g., marriage, military, hardship)

Adult Education that is not part of the district instructional program
¢ Nonattendance

Dropout is calculated from grade seven through grade twelve.

FFY Measurable and Rigorous Target

e Reduce the dropout rate to 6.5 percent for all students.
2006 (2006 - Change from comparing all students to students with disabilities only as directed by
2007) USDOE - OSEP.

Reduce the dropout rate to 7.0 percent for students with disabilities. REVISED
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Actual Target Data for 2006 (2006 - 2007):

2006-2007 % of students with IEPs that dropped-out 9.4% (118/1254)

Baseline Data (revised)

2005-2006 % of students with IEPs that dropped-out 7.2% (269/3703)

Discussion of Improvement Activities and Explanation of Progress or Slippage that occurred
for 2006 (2006 - 2007):

DCPS will work with OIT to design criteria for LEAs to submit state data requirements.

The OSSE'’s Office of Data Management Services, is developing a new data collection system for all
LEAs to collect needed to submit state data requirements. OSSE’s Office of Data Management
Services is also collaborating with the Office of Educational Accountability and Assessments to more
adequately capture graduation and drop-out data.

Provide information about this reporting requirement, training on drop-out data collection to
LEAs.

The SEA provided training on all reporting requirements during the 2007 SEA Summer Institute. The
SEA will provide on-going training as the SEA enhances its’ new data collection system.

The following Improvement activities were taken from the Master Education Plan developed by the
former State Chief School Officer of District of Columbia Public schools:

1. Plan and design academic intervention programs to include students with disabilities with a
focus at the ninth and tenth grades.

2. Create greater access for students with disabilities to career and technology programs and
vocational education training.

3. Implement a positive behavioral support system in every secondary school.

4. Introduce new instructional pathways such as technology, math and sciences, and world
languages.

5. Implement the flexible time for graduation

The Master Education Plan was adopted by the new Chancellor of the District of Columbia Public
Schools (LEA). The OSSE has revised its’ activities to reflect only state-level activities. The SEA also
aligned those activities with Indicators 1, 13, and 14. See below and SPP.

Develop policy and procedure to inform parents and students of the requirements of 23.5 - 26
Carnegie Units to receive a diploma.

Information on new requirements was placed on OSSE’s website and brochures were distributed to
parents.

Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines /
Resources for 2006 (2006 - 2007)
[If applicable]
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In March 2006, the U.S. Office of Special Education Programs (OSEP) sent correspondence to the
DC OSSE addressing issues identified by OSEP that required additional information to be submitted
in the February 2007 SPP/APR submission. Specifically, OSEP stated that for this Indicator (Indicator
2), the DC OSSE must include progress data from 2005-2006 and 2006-2007.

In 04-05, the drop-out rate was calculated using 618 data. There were only 17 drop-outs reported in
the 2004-2005 618 report. After careful review of the 2004-2005 618 data, the SEA, STO found that
this number was not correct. Unfortunately, the staff member in the Office of Educational
Accountability and Assessment who provided this data is no longer employed. Therefore, 04-05 drop-
out data is not available. In addition, the SEA concluded that the measurement used to calculate the
drop-out rate for students with disabilities was not the same method used to calculate drop-outs for
general education students as this indicator requires. The drop-out rate reported for 04-05 was
0.94%.

In an effort to report the accurate number of drop-outs of students with IEPs, the OSSE’s State
Transition Office and the Office of Data Management Services collaborated with the Office of
Educational Accountability and Assessments in an effort to gather not only the accurate number of
drop-outs for students with IEPs for both 2005-2006 and 2006-2007, but to also ensure that the same
measurement used to calculate drop-out rates for students with disabilities was used to calculate
drop-out rates on all students.

Explanation of District of Columbia Drop-out Definition and Measurement:

The SEA formula defines a dropout as a student who was enrolled in an educational unit (school,
LEA, State) on the official membership day in October but was not enrolled on the official
membership day the following October, and left school for a reason defined as a dropout:

Whereabouts Unknown
No Show

Voluntary

Work

Adult Education
Non-Attendance

In an effort to report accurate data for this indicator and develop accurate measurable and rigorous
targets in line with the requirements of this Indicator, DC SEA will use 05-06 drop-out data as its’ baseline
data. The 05-06 and 06-07 data gives a more accurate account of drop-outs for District of Columbia
students with IEPs.

The February 2007 SPP has been revised to include 2005-2006 baseline data and the SPP includes new
measurable and rigorous targets using the SEA calculation described above:

Total # of drop-outs grades 7-12 with IEPs

Total # of students with disabilities enrolled (Total membership) grades 7-12 with IEPs

05-06-------------- 3703 divided by 269 7.2%
06-07-------------- 1254 divided by 118 9.4 %
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In FFY 2005 (2005-2006), the drop-out rate was 7.2% and for 2006-2007, the drop-out rate was

9.41%.

10.00%

8.00%

6.00%

4.00%

2.00%

0.00%:

AN

0% of students with IEPs
that dropped-out

AN

AN

2005-2006 2006-2007

REVISION OF TARGET DATA

In response to the OSEP March 2006 correspondence, the SEA also revised the measurable and
rigorous targets to reflect the requirements for this indicator. Below are the revised targets specifically
addressing the percent of youth with IEPs dropping out of high school using the results of the new
measurement for calculating drop-out percentages. All stakeholders were involved in the changes to this

indicator.
FFY Measurable and Rigorous Target
[ ]

2006 e Reduce the dropout rate to 7.0 percent for students with disabilities.
(2006-2007)

2007 e Reduce the dropout rate to 6.8 percent for students with disabilities.
(2007-2008)

2008 e Reduce the dropout rate to 6.6 percent for students with disabilities.
(2008-2009)

2009 e Reduce the total dropout rate to 6.4 percent for students with disabilities.
(2009-2010)

2010 e Reduce the dropout rate to 6.2 percent for students with disabilities.

(2010-2011)

District of Columbia State Transition Team attended the National Secondary Transition Technical
Assistance Center’'s (NSTTAC) conferences in Denver, Colorado, “Making the Connection between
Indicators 1, 2, 13 and 14 and in Charlotte, North Carolina. District of Columbia and other states
received training on how to link these four indicators and align improvement activities to effectively
improve student outcomes. OSSE’s STO revised the improvement activities and aligned those
activities and timelines for the 4 indicators.
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The SEA, State Transition Office established collaboration with the National Dropout Prevention
Center, the National Dropout Prevention Center for Students with Disabilities, the National Post-
School Outcomes Center and the National Secondary Transition Technical Assistance Centers (e.g.,
conference attendance, participation in regional conference calls, etc.).

OSSE’s STO made adjustments made to the timelines and activities in various initiatives to account
for progress made and competing priorities:

—_

Require schools with high dropout rates to engage in analysis of cause and develop specific
improvement/corrective action plans to address deficiencies.

State Transition Council will review disaggregated graduation and dropout data and make
recommendations to the OSSE for focused monitoring for LEAs falling well below state average
for graduation and dropout rates.

Analyze data across indicators related to graduation (dropout, transition, parental involvement,
suspensions and expulsions) to establish corollary relationships for focused monitoring.

OSSE will examine transition-related activities and align them with the National Standards and
Indicators for Secondary Education and Transition for program effectiveness. OSSE wiill
disseminate standards after completion to interagency partners, Special Education Personnel,
Directors of Special Education, and institutions of higher education.

OSSE will host a Dropout Intervention Forum, which will provide an overview of dropout issues
including: predictors, prevention strategies, and dropout prevention programs.

OSSE will provide technical assistance and resources to LEAs on methods of decreasing dropout
rates.

Questions regarding reasons for drop-out will be included in the Post-School Outcome Survey for
Indicator 14 in an effort to analyze reasons for drop-out and support creation of programs.

A training module on high quality transition planning and ways to engage students in the

transition planning process to ensure students are involved in meaningful
activities related to their transition to postsecondary life.

Part B State Annual Performance Report (APR) for 2006 (2006 - 2007)
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Overview of the Annual Performance Report Development:

Monitoring Priority: FAPE in the LRE

Indicator 3: Participation and performance of children with disabilities on statewide assessments:

1]

A. Percent of districts that have a disability subgroup that meets the State’s minimum “n” size
meeting the State’s AYP objectives for progress for disability subgroup.

B. Participation rate for children with IEPs in a regular assessment with no accommodations; regular
assessment with accommodations; alternate assessment against grade level standards; alternate
assessment against alternate achievement standards.

C. Proficiency rate for children with IEPs against grade level standards and alternate achievement
standards.

(20 U.S.C. 1416 (a)(3)(A))

Measurement:

A. Percent = [(# of districts meeting the State’s AYP objectives for progress for the disability
subgroup (children with IEPs)) divided by the (total # of districts that have a disability subgroup
that meets the State’s minimum “n” size in the State)] times 100.

B. Participation rate =

a. # of children with IEPs in assessed grades;

b. # of children with IEPs in regular assessment with no accommodations (percent = [(b)
divided by (a)] times 100);

c. # of children with IEPs in regular assessment with accommodations (percent = [(C)
divided by (a)] times 100);

d. # of children with IEPs in alternate assessment against grade level achievement
standards (percent = [(d) divided by (a)] times 100); and

e. # of children with IEPs in alternate assessment against alternate achievement
standards (percent = [(e) divided by (a)] times 100).

Account for any children included in “a” but not included in b, ¢, d, or e above.
Overall Percent = [(b + ¢ + d + e) divided by (a)].
C. Proficiency rate =

a. # of children with IEPs in assessed grades;

b. # of children with IEPs in assessed grades who are proficient or above as measured by
the regular assessment with no accommodations (percent = [(b) divided by (a)] times
100);

c. # of children with IEPs in assessed grades who are proficient or above as measured by
the regular assessment with accommodations (percent = [(c) divided by (a)] times 100);

d. # of children with IEPs in assessed grades who are proficient or above as measured by
the alternate assessment against grade level achievement standards (percent = [(d)
divided by (a)] times 100); and

e. # of children with IEPs in assessed grades who are proficient or above as measured
against alternate achievement standards (percent = [(e) divided by (a)] times 100).

Account for any children included in a but not included in b, ¢, d, or e above.
Overall Percent = [(b + ¢ + d + e) divided by (a)].
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State
Measurable and Rigorous Target
FFY
3A.
2006 NCLB targets for reading: elementary, 53.54%; secondary, 42.46%

NCLB targets for mathematics: elementary, 58.94%; secondary, 46.54%
(2006 - 2007) 3B.

Beginning with 84% in the overall participation rate in the baseline year with gains of 4%
a year based on the NCLB target, reaching 95% by 2007.

3C.
Beginning with 16% in the baseline year, gain 11% a year based on the NCLB target.

Actual Target Data for 2006 (2006 - 2007): See attachment IND 3

3A.

Derivation of statistics

Data source: NCLB_DataReports_20070817.xls, the file used to generate website AYP information.
Populations: 36 DCPS schools 3, BOE schools, 6 Public Charter schools. There are 36 DCPS schools in
this data set. 117 schools did not have to report AYP statistics because they did not have enough special
education students to provide a meaningful statistical statement. For the same reason, BOE charter schools
have only three schools that have relevant information, while 15 other charter schools did not. Likewise,
there are six public charter schools with an adequate number of students for meaningful analysis and 32
schools that did not have sufficient numbers.

Variable of Interest: AYPPAS is YES if a school passed AYP or met Safe harbor; failure to pass AYP and
Safe Harbour results in a AYPPAS is NO. % of Yes is calculated.

Results:

Lea_Group N Proportion of AYP PASS=YES

BOE LEAs 3 0.3333333 33% (1 out of 3 schools) (Three LEAS)
DCPS LEA 36 0.1111111 11% (4 out of 36 schools) (One LEA)

PUB CHARTER LEAs 6 0.1666667  17% (1 out of 6 schools) (Six LEASs)

LEAs “N” AYP AYP w/SPED Subgrop %

9 w/40+ 16%

3B
Derivation of statistics:
For each subgroup (DCPS, BOE, PUBC), there are three sources of information:

a) 6,358 Assessed SpCodesSpecEducationTestACMDLVL;

b) whether students received special accommodation (3 levels) or no accommodation.

¢) whether students took regular test or alternative tests.
Based on (a), The OSSE created a variable ACCOM (1 if accommodated; 0 if not). Based on (b) The
OSSE created a variable REGULAR (1 if a regular test is taken; 0 if an alternative test is taken).
Separately for DCPS, BOE, and PUBC, The OSSE cross-tabbed (a) and (b). For example, this table is a
result for DCPS, with relevant statistics highlighted. The same procedure was completed for BOE and
PUBC.
Results:

1. 3.B.(a). 6358
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District of Columbia
State

2. 3.B. (b). Participation rate for children with IEPs in a regular assessment with no
accommodations
a. DCPS
b. BOE charter

33.29% (1765 out of 5302)
31.83% (99 out of 311)

C.

Public charter

15.55% (115 out of 746)

3. 3.B. (c). regular assessment with accommodations

a.

C.

DCPS
b. BOE charter
Public charter 84.45% (630 out of 746)

66.71% (3537 out of

5302)

68.17% (212 out of 311)

4. 3.B.(c). alternate assessment against grade level standards

513 or 8%
5. 3.B. (d). alternate assessment against alternate achievement standards.
513 or 8%
3C

PROFICIENT

DCPS-LEA
Level READING MATH ALTERNATIVE READING ALTERNATIVE MATH
Frequency 526 280 87 79
Percent 9.92 5.28 21.48 19.51
CumuTative Frequent 5302 5302 405 405
CumuTative Percent 100.00 100.00 100.00 100.00

PROFICIENT

BOARD OF EDUCATION-LEAS

Level READING MATH ALTERNATIVE READING [ ALTERNATIVE MATH
Frequency 38 29 33 45
Percent 12.22 9.32 33.33 45.45
CumuTative Frequent 311 311 99 99
CumuTative Percent 100.00 100.00 100.00 100.00

PROFICIENT

PUBLIC CHARTER-LEAS

Level READING MATH ALTERNATIVE READING ALTERNATIVE MATH
Frequency 158 138 N/A N/A
Percent 21.18 18.50
CumuTative Frequent 746 746
CumuTative Percent 100.00 100.00 100.00 100.00

Discussion of Improvement Activities Completed and Explanation of Progress or Slippage that occurred

for 2006 (2006 - 2007):

A

The activities in this section of the indicator align with the states efforts to improve performance on the
statewide assessment emphasizing the supportive strategies that benefit all students. The state provided
technical assistance for the LEAs in job embedded strategies that align with the standards and
curriculum. LEAs were given the benefits of committing to best practices in delivering differentiated
instruction to increase performance of the subgroup of students with disabilities in meeting AYP.

Technical assistance and state programs included in the suspension/expulsion indicator reference
positive behavior support activities that provide a positive learning environment. Those programs also
enable students to focus on standards-based lessons and set the stage for positive outcomes for

students with disabilities.

B.

Part B State Annual Performance Report for Indicator (2006 FFY)
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Provide a variety of engaging activities to increase the participation rate of students with disabilities in a
variety of programs.

In addition, the teaching staff was provided with training and technical assistance on the availability, and
types of resources and accommodations that promote positive student performance.

The incentives/rewards program for student participation is in development with the expectation of
specific data to be reported in the 2008 APR.

Parent training/involvement will be carried out through collaboration with the PTA.

C.

The timely provision of basic materials, supplies and equipment for general teaching of ALL students
continues to be delayed within the traditional LEA. Timely provision of textbooks, supplemental materials,
audio-visual equipment, computers, scientific calculators, science kits, geography kits, etc. have required
further planning to provide adequate funding.

Materials, supplies, equipment and training on the uses to promote differentiated instruction are evident in
schools in the LEAs that have adopted the model inclusion program.

The implementation of scientific and comprehensive research- based technology programs will be
reported in the 07-08 APR.

The evidence of the increased support for alternative programs (not for discipline) in the high schools to address alternative
learning needs for all students including students with disabilities will be reported in the 07-08 APR.

The evidence of increased positive behavior supports and the creation of a positive learning environment to meet the
learning needs of all students in schools will be reported in the 07-08 APR.

Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines / Resources for 2006 (2006 - 2007)

The improvement activities will be adjusted with input from the new OSSE staff in the 2008 APR.

Part B State Annual Performance Report (APR) for 2006 (2006 - 2007)

Overview of the Annual Performance Report Development:
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The data in the 618 Table 5 Section A, Column 3B reported data from the 56 LEAs

Monitoring Priority: FAPE in the LRE

Indicator 4a: Rates of suspension and expulsion:

A. Percent of districts identified by the State as having a significant discrepancy in the rates of
suspensions and expulsions of children with disabilities for greater than 10 days in a school year.

11.5% of districts

B. Percentofdistri

Note to public — Indicator 4B will not be reported in the 06-07 submission under direction of the
US Department of Education - Office of Special Education Programs.

(20 U.S.C. 1416(a)(3)(A); 1412(a)(22))

Measurement:

A. Percent = [(# of districts identified by the State as having significant discrepancies in the rates of
suspensions and expulsions of children with disabilities for greater than 10 days in a school year)
divided by the (# of districts in the State)] times 100.

State’s “significant discrepancy.” — Define (Environment, Identification & Discipline)

In DCPS significant discrepancy is defined as a rate of suspension and expulsion of children with
disabilities greater than 10 days in a school year or 5% or greater of the state rate of suspension for
general education students in this category. The rate of suspension for students with disabilities
within the state during the reporting period is 4.83% which is below the rate of suspensions for
general education students in the same category. The baseline rate of 5% was determined by
dividing the number of general education students that were suspended or expelled greater than 10
days by the number of general education students enrolled in the state.

FFY Measurable and Rigorous Target
2006 (2006 - « Reduce the number of districts with significant discrepancies by an additional 2%
2007) from baseline.

Actual Target Data for 2006 (2006 - 2007):

Based on the data that was submitted for the LEAs which reported on special education discipline data,
three (3) LEAs (“x”, “y” and “z”) demonstrate a significant discrepancy in its special education students
who were suspended/expelled for over 10 days. “x” had a 15% rate of suspension/expulsion over 10

Gy

days, “y” had a 41% rate of suspension/expulsion over 10 days, while “z” had a 7% rate.

142 students with disabilities were suspended/expelled for over 10 days; therefore the rate of special
education suspension/expulsion was 1%, well below the 5% threshold.
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2005-2006 Discipline per LEA with Discrepancies
#Of # Of LEAs Range % Ethnic Groups
LEAs Identified Of Significant Suspended/
With SD Discrepancy Expelled
Discrepancy
1 *53% E— .
2006-2007 Discipline per LEA with
5 1% Discrepancies
#Of # Of LEAs Range %
LEAs Identified of Significant
3 *40% Black With SD Discrepancy
54 And Discrepancy
4 12% 5% Hispanic 1 2-15%
56 2 23-41%
5 12%
° 5%
6 12% 3 1-7%
7 8% TOTAL 3
8 8% % of LEAs
w/Discrepancy
TOTAL 8 of SPED
“The 26 8 5.34%
e of LEA /D‘_% of LEAs . District
% O S w/Discrepancy for : H H
wiDescrepancy Race/E‘fhnigi'ty of Columbia converts all expulsions to suspensions.
of SPED
54 8 14.8% 0 Discussion of Improvement Activities
Completed and Explanation of Progress or

Slippage that occurred for 2006 (2006 - 2007):
IMPROVEMENT ACTIVITIES:
e Reinstitute the in-house suspension program
No evidence of this activity instituted as a strategy.

e The 2006-2007 school year’s focused on creating an inviting learning environment through
differentiated instruction training.

The state has established differentiated instruction as a major component of its model inclusion
program. The model program is used to address several strategies with instruction as the base to
engage students with disabilities with the potential to drop out or participate in suspendable
behaviors. As described throughout the report monthly inclusion sessions are conducted for teachers
to continue to develop and increase the differentiated strategies in their buildings.

e Baseline data collect from all LEA’s that link into a common state data system which aggregates
and disaggregates ALL suspended students.

Review of the state’s policies, procedures and guidelines resulted in no change to the documents.

The data does not support significant discrepancies for those LEAs with over representation in
discipline with students with disabilities.

The data collection for this indicator has been scheduled for improvement and will be included in the
data collection system described in the overview.

e Plan and design academic intervention programs to include students with disabilities with a focus at
the ninth and tenth grades.

New program development that initiates programs and provides incentives for alternatives/options to
challenge appropriate behaviors. These activities emphasize the general education population where
the data shows the problem exists.

Part B State Annual Performance Report for Indicator (2006 FFY)
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State

Participation in the Peaceable Schools provided additional support including:

Peer Mediation, School Teams, Student Pledge, Red Ribbon. Each school identifies school staff for
students to report cases of bullying and harassment.

Collaboration with outside community based organizations such as: Life Starts, Teen
Champions, and Peace O’holics.

Liaison with mental health with 37 schools hosting onsite mental health services for students and
parents.

Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines /
Resources for 2006 (2006 - 2007)

The 2004 discipline data was collected in a process that does not allow reporting as required for
baseline reporting in the 2005 SPP. The 2005 discipline data is being applied as SPP baseline data
with progress/slippage reported in the 2006 APR. The 2005 data was collected from each of the
LEAs and reported as the indicator required. The 2005 data collection method was self-reported via
email and the 2006 data collection method was self-reported in a complicated excel spreadsheet
process. Both methods were applied as interim methods of data collection until the state incorporates
its new OSSE system, the state is including discipline in the new data system described in the
overview.

The SPP has been revised with improvement activities that more directly focused on reaching the
targets. The revisions eliminated improvement activities that though worthwhile activities were more
removed from the target goals. The revision includes an activity to review and monitor LEA plans that
address significant drop-out, attendance, truancy, intervention plans. This activity will be reported in
the 2008 APR.

The SEA has determined that the numbers reported for the 2006 618 suspension/expulsion Table 5
Data Report did not include charter LEA data as required. This error has been corrected for the 2006
SPP/APR by determining the percent of suspensions per LEA.

Monitoring Priority: FAPE inthe LRE  4b has been removed by US Dept. of Ed.
Indlcator 4b —Rate&ef—suspen&ewand—e*pu@e&

Part B State Annual Performance Report (APR) for 2006 (2006 - 2007)
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Monitoring Priority: FAPE in the LRE

Overview of the Annual Performance Report Development:
Indicator 5: Percent of children with IEPs aged 6 through 21:

A. Removed from regular class less than 21% of the day;’

(20 U.S.C. 1416(a)(3)(A))

Measurement:

A. Percent = [(# of children with IEPs removed from regular class less than 21% of the day) divided
by the (total # of students aged 6 through 21 with IEPs)] times 100.

FFY Measurable and Rigorous Target
2006 e Increase students placed less than 21% of the day to 12.5%.
(2006-2007)

Actual Target Data for 2006 (2006 - 2007):

5A Removed from regular class Number of children Percent of children
less than 21% of the day
OSSE Data 2,252

Discussion of Improvement Activities Completed and Explanation of Progress or Slippage that
occurred for 2006 (2006 - 2007):

Staff development on differentiated instruction:
¢ In addition to the monthly inclusion/differentiated instruction a spring workshop and a summer institute maintained the
staff development opportunities for the LEAs.
Increase the number of model inclusion programs in schools.
e New schools have been added to the number in the inclusion program.
Training on the use of the instructional materials and supplies including supplemental materials and intervention programs:
e This activity was not initiated in the 06-07 school year and plans are to direct the focus of this activity to the LEAs. The
state office will continue with technical assistance

Indicator 5: Percent of children with IEPs aged 6 through 21:
B. Removed from regular class greater than 60% of the day; or

(20 U.S.C. 1416(a)(3)(A))

Measurement:

B. Percent = [(# of children with IEPs removed from regular class greater than 60% of the day)
divided by the (total # of students aged 6 through 21 with IEPs)] times 100.

FFY Measurable and Rigorous Target

' At the time of the release of this package, revised forms for collection of 618 State reported data had not yet been approved.
Indicators will be revised as needed to align with language in the 2005-2006 State reported data collections.
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2006 B. Reduce the number of students removed from regular class greater than 60% of the
(2006 - 2007) day to 14.5%.

Actual Target Data for 2006 (2006 - 2007):

5B  Removed from regular Number of Percent of children
class greater than 60% of the children

day

OSSE Data 3,416 29.08%

Discussion of Improvement Activities Completed and Explanation of Progress or Slippage that
occurred for 2006 (2006 - 2007):

The staff development with both general and special education teachers on collaborative planning and
teaching continues to be the focus to address increased students with disabilities receiving instruction in
the general education setting.

B.

The activities to address students in this LRE focused on the increased numbers of students placed in
separate facilities despite educational needs that dictate a less restrictive environment. The
implementation of effective Student Support Teams (SST) in every LEA through activities of the State
Improvement Grant continues despite the high turnover of administrators. Through SST, training was
provided for schools on functional behavior assessment with the outcome of a usable process for
implementation.

The state continues to approach the need to increase student placement in the least restrictive
environment, with a focus on differentiated strategies.

The priority to increase the number of model inclusion programs in schools was supported through
professional development and monthly support groups. The loss of the state facilitator in promoting the
model program resulted in a limited increase in the effort to expand.

The continued training on positive behavioral intervention supports supported effective intervention
programs in 35% of the schools in each LEA, including 12 charters school and 35 DCPS implementing
PBIS.

The number of students with disabilities continues to increase in this LRE.

Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines /
Resources for 2006 (2006 - 2007):

The original Indicator 5b on the SPP has been modified to reflect the actual targets set for the six year
data reporting period. The original targets set indicated that DCPS would increase their numbers in the
greater than sixty percent, most restrictive categories. This is not our intension though the numbers did
increase our goal is to decrease these numbers through the improvement activities. As noted the
greatest single environment remains the 21% to 60% where students are in a lesser restrictive
environment.

Part B State Annual Performance Report (APR) for 2006 (2006 - 2007)
Overview of the Annual Performance Report Development:
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Monitoring Priority: FAPE in the LRE

Indicator 5: Percent of children with IEPs aged 6 through 21:

C. Served in public or private separate schools, residential placements, or homebound or hospital
placements.

(20 U.S.C. 1416(a)(3)(A))

Measurement:

C. Percent = [(# of children with IEPs served in public or private separate schools, residential
placements, or homebound or hospital placements) divided by the (total # of students aged 6
through 21 with IEPs)] times 100.

FFY Measurable and Rigorous Target

C. Reduce the number of students in public or private separate schools, residential
2006 placements, or homebound or hospital placements to 29%.
(2006 - 2007)

Actual Target Data for 2006 (2006 - 2007):

Number of children | Percent of children (LREs

5C. Served in public or privete || pEC D through G, | D through G, Special Ed.
separate schools, residential

placements, or homebound or Special Ed. charters)
hospital placements. charters)
OSSE Data 3,021 25.72%

Discussion of Improvement Activities Completed and Explanation of Progress or Slippage that
occurred for 2006 (2006 - 2007):

Establish additional community based programs with support via MOUs with core community service agencies such as Health
Services for Children with Special Needs, Dept. of Mental Health, Child & Family Services, Dept. of Youth Rehabilitation
Services Agency, Rehabilitation Services Administration, Mental Retardation and Developmental Administration.

C.

Growth is evident in working with other agencies in placing students in the least restrictive environment
through trainings, participating in meetings, and challenging court decisions that are inconsistent with
IDEA.

The surrogate parent program was fully established.

Recommendations continue to be submitted for appeal of orders (HOD) that were inconsistent with IDEA.

Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines /
Resources for 2006 (2006 - 2007):

The original Indicator 5b on the SPP has been modified to reflect the actual targets set for the six year
data reporting period. The original targets set indicated that DCPS would increase their numbers in the
greater than sixty percent, most restrictive categories. This is not our intension though the numbers did
increase. Our goal is to decrease these numbers through the activities.

As noted below, the greatest single environment remains the 21% to 60% where students are in a lesser
restrictive environment.
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5D Removed from regular class
21% to 60% of the day.

Number of children

Percent of children

OSSE Data

4,329

36.86%

Indicator 6 is omitted per direction from OSEP

Part B State Annual Performance Report for Indicator (2006 FFY)

(OMB NO: 1820-0624 / Expiration Date: 08-31-2009)*

Page 24



APR Template — Part B (4) District of Columbia
State

Part B State Annual Performance Report (APR) for 2006 (2006-2007)

Overview of the Annual Performance Report Development:

Monitoring Priority: FAPE in the LRE

Indicator 7: Percent of preschool children with IEPs who demonstrate improved:

A. Positive social-emotional skills (including social relationships);

B. Acquisition and use of knowledge and skills (including early language/communication and early
literacy); and

C. Use of appropriate behaviors to meet their needs.

(20 U.S.C. 1416 (a)(3)(A))

Measurement:

A. Positive social-emotional skills (including social relationships):

a. Percent of preschool children who did not improve functioning = [(# of preschool
children who did not improve functioning) divided by the (# of preschool children
with IEPs assessed)] times 100.

b. Percent of preschool children who improved functioning but not sufficient to move
nearer to functioning comparable to same-aged peers = [(# of preschool children who
improved functioning but not sufficient to move nearer to functioning comparable to
same-aged peers) divided by the (# of preschool children with IEPs assessed)] times
100.

c. Percent of preschool children who improved functioning to a level nearer to same-
aged peers but did not reach it = [(# of preschool children who improved functioning
to a level nearer to same-aged peers but did not reach it) divided by the (# of
preschool children with IEPs assessed)] times 100.

d. Percent of preschool children who improved functioning to reach a level comparable
to same-aged peers = [(# of preschool children who improved functioning to reach a
level comparable to same-aged peers) divided by the (# of preschool children with
IEPs assessed)] times 100.

e. Percent of preschool children who maintained functioning at a level comparable to
same-aged peers = [(# of preschool children who maintained functioning at a level
comparable to same-aged peers) divided by the (# of preschool children with IEPs
assessed)] times 100.

Ifa+b+c+d+ e does not sum to 100%, explain the difference.

B. Acquisition and use of knowledge and skills (including early language/communication and
early literacy):

a. Percent of preschool children who did not improve functioning = [(# of preschool
children who did not improve functioning) divided by the (# of preschool children
with IEPs assessed)] times 100.

b. Percent of preschool children who improved functioning but not sufficient to move
nearer to functioning comparable to same-aged peers = [(# of preschool children who
improved functioning but not sufficient to move nearer to functioning comparable to
same-aged peers) divided by the (# of preschool children with IEPs assessed)] times
100.
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C.

a.

Percent of preschool children who improved functioning to a level nearer to same-
aged peers but did not reach it = [(# of preschool children who improved functioning
to a level nearer to same-aged peers but did not reach it) divided by the (# of
preschool children with IEPs assessed)] times 100.

Percent of preschool children who improved functioning to reach a level comparable
to same-aged peers = [(# of preschool children who improved functioning to reach a
level comparable to same-aged peers) divided by the (# of preschool children with
IEPs assessed)] times 100.

Percent of preschool children who maintained functioning at a level comparable to
same-aged peers = [(# of preschool children who maintained functioning at a level
comparable to same-aged peers) divided by the (# of preschool children with IEPs
assessed)] times 100.

Ifa+b+c+d+edoes not sumto 100%, explain the difference.

C. Use of appropriate behaviors to meet their needs:

Percent of preschool children who did not improve functioning = [(# of preschool
children who did not improve functioning) divided by the (# of preschool children
with IEPs assessed)] times 100.

Percent of preschool children who improved functioning but not sufficient to move
nearer to functioning comparable to same-aged peers = [(# of preschool children who
improved functioning but not sufficient to move nearer to functioning comparable to
same-aged peers) divided by the (# of preschool children with IEPs assessed)] times
100.

Percent of preschool children who improved functioning to a level nearer to same-
aged peers but did not reach it = [(# of preschool children who improved functioning
to a level nearer to same-aged peers but did not reach it) divided by the (# of
preschool children with IEPs assessed)] times 100.

Percent of preschool children who improved functioning to reach a level comparable
to same-aged peers = [(# of preschool children who improved functioning to reach a
level comparable to same-aged peers) divided by the (# of preschool children with
IEPs assessed)] times 100.

Percent of preschool children who maintained functioning at a level comparable to
same-aged peers = [(# of preschool children who maintained functioning at a level
comparable to same-aged peers) divided by the (# of preschool children with IEPs
assessed)] times 100.

Ifa+b+c+d+edoes not sumto 100%, explain the difference.

Overview of Issue/Description of System or Process:

Key SEA and LEA positions vacancies in 2006FFY resulted in no collection of baseline data on the
percentage of children with IEPs who demonstrate improved: positive-emotional skills; acquisition and
use of knowledge and skills; and the use of appropriate behaviors to meet them. The District of Columbia
SEA did identify the Battelle Developmental Inventory from the Early Childhood Outcomes Centers (ECO)
recommended list as the required assessment tool that will be used by all LEAs. The state also
determined that all LEAs will use the ECO Center Child Outcome Summary Rating Scale to report to the
SEA. The entry-level measurement will occur at the initial IEP, and/or thirty days after entering a
preschool, pre-kindergarten or kindergarten. The second (exiting) measurements will be conducted at the
end of the school year. The SEA will implement the following data collection plan to obtain baseline data.

Baseline Data for FFY 2005- (2005-2006):
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Staffing shortages in SEA and LEA in 2005-2006, 2006-2007 and 2007-2008 resulted in an inability to
access available data on the improvement baseline data. The 2008-2009 improvement baseline data will
be provided and reported in the 2010 Annual Performance Report.

Discussion of Baseline Data:

There is no baseline data to discuss at this time.

FFY

Measurable and Rigorous Target

2006
(2006-2007)

collect baseline data.

Identify an appropriate assessment instrument for measuring positive social-emotional skills,
acquisition and use of knowledge, and the use of appropriate behaviors to meet needs.
Identify a system for collecting data from preschool LEA programs. Implement the system;

Improvement Activities Timelines Resources | Status
Completed
The state will identify an early childhood December Monitoring
special education committee. 2006 Unit
619
Coordinator
The early childhood special education January 2008 Completed
committee will identify an appropriate Early
assessment tool and a system for collecting Childhood
data. Supervisor
OSSE will hire a state Early
The District of Columbia will implement March 2008- | State Early | Childhood Special Education
indicator 7 data collection plan. June 2009 Childhood | Coordinator by March 1, 2008
Special
Education
Coordinator
Identify improvement activities for January 2010 Early
implementation during the 2009 FFY. Childhood
special
education
committee
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Activity Person Responsible for Timeline
Implementation

The OSSE will conduct an introduction to State Early Childhood Special March 2008
indicator 7 meeting with all LEAs. Education Coordinator
The OOSE will conduct relevant training for State Early Childhood Special April-May
all LEA on the use of use of assessment Education Coordinator 2008
instruments, scoring, data reporting, etc.
The OSSE will determine how the data State Early Childhood Special May 2008
system will house and report data. Education Coordinator /State Data

Personnel
All LEAs will complete initial assessments. LEA Directors of Special Education | October 2008
All LEAs will report entry data to the District LEA Directors of Special Education | November 2008
of Columbia SEA.
The OSSE will analyze and report data State Early Childhood Special December 2008
results. Education Coordinator /State Data

Personnel
The OSSE will provide entry level data SEA February 2009
results in 2009 APR
All LEAs will complete exit assessment. LEA Directors of Special Education | May 2009
All LEAs will report baseline data on the LEA Directors of Special Education | July 2009
percentage of children with IEPs who
demonstrated improved positive social-
emotional skills; acquisition and use of
knowledge and skills; and use of appropriate
behaviors to meet their needs.
The OSSE will analyze and report data State Early Childhood Special October 2009
results. Education Coordinator /State Data

Personnel
The District of Columbia will provide baseline | OSSE February 2010
data results in 2010 APR
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Part B State Annual Performance Report (APR) for FFY 2006

Overview of the Annual Performance Report Development:

Monitoring Priority: FAPE in the LRE

Indicator 8: Percent of parents with a child receiving special education services who report that schools
facilitated parent involvement as a means of improving services and results for children
with disabilities.

(20 U.S.C. 1416(a)(A))

Measurement: Percent = # of respondent parents who report schools facilitated parent involvement as
a means of improving services and results for children with disabilities divided by the total # of
respondent parents of children with disabilities times 100.

FFY Measurable and Rigorous Targets

2006 68.5% of parents with a child receiving special education services will report that
(2006-2007) schools facilitated parent involvement as a means of improving services and results for
children with disabilities.

Actual Target Data for FFY 2006:

Display 8-1: Percent of Parents Who Report that the School Facilitated Their Involvement

FFY2006
Total number of Parent 722
respondents
Number who reported school 563
facilitated their involvement
Percentage who reported school 78.0%
facilitated their involvement

The target of 68.5% was met.

In FFY20086, the survey was distributed to all parents of children receiving special education services. A total
of 10,359 surveys were distributed and 722 were returned for a response rate of 7.0%. This response
rate represents a significant improvement over the response rate achieved in FFY2005 (1.4%).

To arrive at the percent of parents who report that the school facilitated their involvement, a “percent of
maximum?” scoring procedure was used. Each survey respondent received a percent of maximum score
based on their responses to all 26 items. A respondent who rated their experiences with the school a “6”
(Very Strongly Agree) on each of the 26 items received a 100% score; a respondent who rated their
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experiences with the school a “1” (Very Strongly Disagree) on each of the 26 items received a 0% score.
A respondent who rated their experiences with the school a “4” (Agree) on each of the 26 items received
a 60% score. (Note: arespondent who on average rated their experiences a “4”, e.g., a respondent who
rated 8 items a “4,” 9 items a “3” and 9 items a “5,” would also receive a percent of maximum score of
60%.) A parent who has a percent of maximum score of 60% or above was identified as one who
reported that the school facilitated his/her involvement. A 60% cut-score is representative of a parent
who, on average, agrees with each item; as such, the family member is agreeing that school facilitated
their involvement.

The OSSE has continued its partnership with the Mountain Plains Regional Resource Center to develop,
analyze and report the results of the parent satisfaction survey. The survey was distributed to all parents
whose children are eligible for special education and related services in the District of Columbia via
student back pack foe eligible students attending a District school and mail delivery to others.

Reliability and Validity

An assessment was made that examined the demographic characteristics of the children of the parents
who responded to the survey with the demographic characteristics of all special education students and
the results indicated that the survey provided an accurate response This comparison indicates the results
are representative by various key characteristics such as race/ethnicity and primary disability. For
example, 75% of the parents who returned a survey indicated that their children are African American and
90% of special education students are African American; 5% of parents who returned a survey indicated
that their children are Hispanic and 6% of special education students are Hispanic. Even though parents
of African American students were a little less likely to respond than parents of students of other
race/ethnicities, a significant percentage of African American respondents did respond; further, results did
not vary significantly by race/ethnicity, so no weighting of responses was necessary. Another example is
9% of the parents who returned a survey indicated that their children have an emotional disturbance and
15% of special education students have an emotional disturbance; 9% of parents who returned a survey
indicated that their children have a speech language impairment and 8% of special education students
have a speech language impairment. Parents of students from each primary disability category and
grade level responded to the survey. Lastly, the increased response rate from 1.4% in FFY2005 to
FFY2006 increases the reliability of the results and shows a marked improvement on the part of the DC
Public Schools.

Explanation of progress or slippage that occurred for FFY 2006:

As indicated in Display 8-2, the percentage of parents who reported that the school facilitated their
involvement increased from FFY2005 to FFY2006. Possible reasons for the increase are the result of the
committee’s decision to send the majority of the surveys via “backpack” delivery and giving the parent the
option of returning the survey to the school or mailing it to the state office. This provided the parent with a
comfortable connection with their child’s school rather than a mailing company.

Display 8-2: Percent of Parents Who Report that the School Facilitated Their Involvement, Results
Over Time

FFY2005 | FFY2006

Total number of Parent 151 722
respondents

Number who reported school 103 563
facilitated their involvement

Percentage who reported school 68.2% 78.0%

facilitated their involvement
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Discussion of Improvement Activities Completed for FFY 2006:

District of Columbia

State

The new Office of the State Superintendent of Education, as a part of transitions, will develop
improvement plans for this indicator. The implementation of parent resource centers as improvement

activities was not initiated in 06-07and there is no current plan for them.

Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines /

Resources for FFY 2006 (2006-07)

Improvement Activities

Timelines

Action Steps to Review and
Revise Policies and Procedures

Target Date

Complete work on the preliminary development of the Parent Involvement August 2006
survey

Finalize the parent involvement survey Fall 2006
Collaborated with the MPRRC to finalize survey and analyze data. Fall 2006
Refine survey instruments as needed and begin distribution of survey November 2006

questionnaires to parents.

Collection and analysis of results, ranking of LEAs based upon survey
results.

June 2006 on-going

Periodic meetings with TA partners to review data analysis and developing | Ongoing
continuous improvement strategies.
Multiple teleconferences with MPRRC to receive TA Ongoing

Identify questions containing the least favorable response and develop
strategies to increase parent participation

March 2007 changed to
Ongoing

Provide technical assistance to LEAs on agency patrticipation in IEP Ongoing
meetings

Restructure the interagency council by The OSSE to ensure that students 07-08
exiting school system will transition successfully into an adult agency.

See indicator 12 for activities that address survey item 12. Ongoing
Identify The OSSE office that will take the lead on parent and community 2007- 2008
activities.

Work with MSSRRC to develop and implement successful methods to Ongoing
communicate special education information in a way that parents

understand.

LEAs will provide evidence of parent trainings focused on reinforcing the 2008-2009
areas with the low survey rankings

OSSE will provide information to the LEAs through technical assistance 2009-2010
based on the data analysis.

New monitoring process fully established to ensure that the LEAs are in 2010-2011

compliance with the OSSE policies and procedures.

See attachment IND 8 — Parent Survey
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Part B State Annual Performance Report (APR) for 2006 (2006 - 2007)

Overview of the Annual Performance Report Development:

The review of data collected for indicator 15, the review of policies and procedures were used to
determine whether the disproportionate representation was the result of inappropriate identification. The
results only identified potential areas of concern. The monitoring unit that is in the process of being
transitioned will include the LEA/schools in their monitoring schedule and will report the results in the
2008-2009 APR. Both over and under-representation were considered in the review of the data and these
areas will also be a part of the 2007 APR.

Significant discrepancy in the District of Columbia is determined by the status of the LEAs in over-
identification of more than a 20% variation between total student and special education population.

Monitoring Priority: Disproportionality

Indicator 9: Percent of districts with disproportionate representation of racial and ethnic groups in
special education and related services that is the result of inappropriate identification.

(20 U.S.C. 1416(a)(3)(C))

Measurement:

Percent = [(# of districts with disproportionate representation of racial and ethnic groups in special
education and related services that is the result of inappropriate identification) divided by the (# of
districts in the State)] times 100.

Include State’s definition of “disproportionate representation.”

Describe how the State determined that disproportionate representation of racial and ethnic groups
in special education and related services was the result of inappropriate identification, e.g.,
monitoring data, review of policies, practices and procedures under 618(d), etc.

FFY Measurable and Rigorous Target
2006 (2006 - By FFY 2006 0% of districts will have disproportionate representation of racial and ethnic
2007) groups in special education and related services that is the result of inappropriate
identification.

Actual Target Data for 2006 (2006 - 2007):

Indicator 9 Summary

Category Number of districts Percent of districts
Districts 56 100%
Districts reporting 53* 94.6%
Districts w/ data problems 19 33.9%
Districts w/ no apparent 27 48.2%
disproportionality
Districts w/ potential 9 16.1%
disproportionality
Districts w/ n > 40 IEP 14 25.0%
students
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Districts w/ n > 40 and 5 8.93%
potential disproportionality

* Two non-traditional LEAs (charters) have no special education students.

The above chart should be interpreted as meaning that there are nine districts (or 16.1%) whose potential
disproportionality should be investigated for inappropriate identification, and that five districts (or 8.93%)

have both 40 or more IEP students and potential disproportionality and must be reported to OSEP. See
indicator 15. The LEAs are coded as “D”, “C”, “C2”, “F”, “H”, “M” and “N”. Districts whose
disproportionality calculations are influenced by the presence of a very low number of students in the
special education population are not included.

Analyses of all districts were performed and attachment IND 9 has the summary of these findings.

Discussion of Improvement Activities Completed and Explanation of Progress or Slippage that
occurred for 2006 (2006 - 2007):

Begin use of Focus Monitoring site visits to determine which LEAs need to revise specific policies,
procedures and/or practices used to identify and place students with disabilities in special education.
Monitoring visits will result in the development of campus or LEA improvement plans that describe,
with specificity, the concrete steps to be taken to eliminate the disproportionality of over-
representation of identification at the individual campus or LEA.

Provide technical assistance and professional development to LEAs to increase knowledge and
awareness about issues related to disproportionality, over-representation, and cultural diversity for
improving educational outcomes for students.

Develop baseline data, data collection, state-level monitoring and technical assistance annually as
needed to achieve established targets and to eliminate disproportionality that is the result of
inappropriate identification and placement.

Revisions, with Justification, to Proposed Targets / Improvement Activities / Timelines /
Resources for 2006 (2006 - 2007))

The addition to the SPP team of the part time services of a data analyst continues the District of
Columbia’s efforts to improve the reporting of accurate information. The data collection process
continues to be problematic in the completion of this report. However for the 2007-2008 APR activities
are underway to systemically address the reporting of data that is error free, consistent, valid and reliable.
In the newly formed state office, mentioned in the cover letter, the new State Superintendent of Education
has the state data concerns as one of the three top priority areas.

With our analyst providing more detail in comparing the composite index, risk index and risk ratio the
analysis supports the overrepresentation of Blacks consistently and with the risk ratio to a lesser degree
Hispanics. Underrepresentation was noted but without significant statistical relevance.

The improvement activity addressing over-representation and cultural diversity will be changed to an
ongoing activity.
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Part B State Annual Performance Report (APR) for 2006 (2006 - 2007)

Overview of the Annual Performance Report Development:

The review of data collected for indicator 15, the review of policies and procedures were used to
determine whether the disproportionate representation was the result of inappropriate identification. The
results only identified potential areas of concern. The monitoring unit that is in the process of being
transitioned will include the LEA/schools in their monitoring schedule and will report the results in the
2008-2009 APR. Both over and under-representation were considered in the review of the data and these
areas will also be a part of the 2007 APR.

Significant discrepancy in the District of Columbia is determined by the status of the LEAs in over-
identification of more than a 20% variation between total student and special education population.

Monitoring Priority: Disproportionality

Indicator 10: Percent of districts with disproportionate representation of racial and ethnic groups in
specific disability categories that is the result of inappropriate identification.

(20 U.S.C. 1416(a)(3)(C))

Measurement:

Percent = [(# of districts with disproportionate representation of racial and ethnic groups in specific
disability categories that is the result of inappropriate identification) divided by the (# of districts in
the State)] times 100.

Include State’s definition of “disproportionate representation.”

Describe how the State determined that disproportionate representation of racial and ethnic groups
in specific disability categories was the result of inappropriate identification, e.g., monitoring data,
review of policies, practices and procedures under 618(d), etc.

FFY Measurable and Rigorous Target

2006 (2006 -

g o By FFY 2006 0% of districts will have disproportionate representation of racial and ethnic

groups in specific disability categories that is the result of inappropriate identification

Actual Target Data for 2006 (2006 - 2007): Composition Index, risk index, and risk ratio were used to

evaluate disproportionality. In addition data Table 1 Child Count from the 618 reports was used for

this indicator. The data was analyzed using an Excel spreadsheet to calculate the 20% composition
range, the relative difference in composition, the risk index and risk ratio per racial/ethnic group and
disability category.

District of Columbia Relative Difference in Composition
Amer. Ind. / | Asian/Pacific Black Hispanic White
Alaskan Islander
Autism -100% -73.52%%* 0.51% -32.37%* 77.38 % *
Deaf / -100% -100% 20.95%* -100% -100%
Blindness
Dev. Delay -100% -10.77%